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Motives ai work So much for the main facts, as they have
in development arisen out of our past. Naturally we have
of curriculum taken English education as our example,
although in truth the subject of our inquiry
has little to do with nationality. An American or a German
writer on school curricula would have had a considerably
different story to tell in detail. But when we proceed to reflect
upon the facts, to inquire into the underlying motives which
have been at work in causing changes in curricula, we enter
upon a portion of the field which we may rightly call the
philosophy of education, a field which knows no rigid national
boundaries. Let us ask, then, what principles have been more
or less consciously at work in the development of school
curricula as we know them, how far those principles can be
accepted as valid, and what inferences ought to be drawn for
future guidance in modifying the established curricula for the
several types of schools'*
Utility and We have seen that in the earlier elementary
discipline schools, the emphasis was thrown entirely upon
the three r's. Very few people stopped to ask the
reason why, but if they had asked, they would probably have
answered, and answered reasonably, that these things are
useful in the conduct of life. It is obviously useful to anyone,
whatever his daily occupation, to be able to read or to write
a letter, and to be able to add up a column of figures; and as
the conduct of life includes the exercise of the duties of citizen-
ship and the filling-up of the hours of leisure, it is useful to be
able to read a newspaper or a story. Gradually, as the years of
attendance at school were extended, and more time was avail-
able, the school arithmetic books became full of difficult and
complicated sums—complex fractions, compound proportion,
stocks and shares, train sums, clock sums, and the like—which
could not by any allowable stretch of meaning be called
useful; which, in fact, existed only in and for the school text-

